T h e o re tic a l re fle c tio n ab o u t th e u n iv e rs ity and edu catio n in g e n e ra l c a n n o t be a b stra c te d o r iso la te d from th e co m p le x m o d e rn so ciety in w h ich it h a s to fun ctio n . T h ere fore, p h ilo so p h ic a l re fle c tio n ab o u t th e p ro b le m s stated in th e title of th is a rtic le m u s t k eep in m in d th e s tru c tu re of th e u n iv e rs ity an d e d u ca tio n an d m u s t also g iv e acc o u n t of th e p e rv e rs io n of e d u ca tio n called "in d o c trin a tio n ". T h is h a s to be done w ith in th e co n te x t of th e in te r re la tio n s h ip s of th e se p h e n o m e n a in society. In o rd e r to o b ta in a c le a r p ic tu re of th e se p h e n o m e n a it is n e c e ss a ry to see th em in co n tex t an d to is o la te th em fro m th e so c ie ta l c o n fig u ra tio n of th e co m p lex so ciety of th e tw en tieth c en tu ry . In th is acad em ic u n d e rta k in g it m ig h t p ro v e th a t e ith e r th e one o r th e o th e r a sp e c t of th e p ro b lem h a s at so m e s ta g e been o v er-acc en tu ated ; b u t th is is an a c a d em ic r is k one m u s t be w illin g to ru n w h en tr y in g to g ra s p th e c o m p le x ity of r e a lity w ith its im m e n se s tr u c tu ra l v a rie ty .
M odern so ciety is in lo v e w ith th e id ea of change. ') A nd th is c o u rts h ip h a s becom e so in tim a te th a t c h an g e as su c h h a s been p ro cla im e d a s a c rite rio n o r n o rm of so ciety itself; it h a s in fact becom e a g o a l in itself. T h is ev en h o ld s tru e for th e so -called "e s ta b lis h m e n t" of m o d ern so ciety , i.e. th e c u rre n t in s titu tio n a l g ro u p s in v e ste d w ith p o w er an d a u th o rity and th e re s p o n s ib ility of le a d e rs h ip in so ciety . T h ey a re a lso in th e p ro c e ss and the g r a s p of ch an g e. W hat w ill be th e ta s k of e d u ca tio n in g e n e ra l an d u n iv e r s ity e d u ca tio n in p a r tic u la r in th is n ew ly d ev e lo p in g co n s te lla tio n ? W ill th e u n iv e rs ity and ed u catio n , w h ich are in th e th ro e s of ch an g e, be ab le to c ritic a lly d ire c t a s o c ie ty -in -c risis an d a so c ie ty -in -c h a n g e in th e d e sira b le d ire c tio n ? T h ese a re th e c ru c ia l q u e s tio n s w h ich h a v e to be an sw e re d in a n y re fle c tio n u p o n th e id e a of th e u n iv e r sity , th e co n ce p t of ed u c a tio n a n d o th e r re la te d concepts.
The ty p e of so ciety in w h ich an d fo r w h ich a u n iv e rs ity h a s to fu lfil a ta s k w ill a lso to a la rg e e x te n t d e te rm in e the n a tu re of its ta sk . T h is c a lls for a n a n a ly s is of th e tw en tie th -c e n tu ry society , a so ciety in tra n s itio n . 
A SOCIETY IN TRANSITION
The w ell-k n o w n fu tu ro lo g ist, A lv in Toffler, c h a ra c te riz e s th e so ciety of th e fu tu re a s a "s u p e r-in d u s tria l" so ciety .2) T h at im p lie s a so ciety in w h ich th e la s t re m n a n ts of in d u s tria lis m h a v e d isa p p e a re d an d in w h ich a ra p id ly c h a n g in g s u p e r-in d u s tria l so ciety is ta k in g shape.
R apid, fu n d a m e n ta l ch an g e w ill p la y su ch an im p o rta n t role in th is fu tu re so ciety th a t T offler w a n ts to sp e a k of th e o ccu ren ce of "fu tu re sh o c k " as an a n a lo g y to th e p h en o m en o n of "c u ltu ra l sh o c k " w h ich c a n o ccu r in th e co n fro n ta tio n w ith a s tra n g e cu ltu re.
Toffler s ta te s th a t th is s u p e r-in d u s tria l so c ie ty w ith its accen t on tech n o lo g y w ill n o t in th e firs t in s ta n c e need m illio n s of lite ra te people, b u t .. m e n w ho c a n m ak e c ritic a l ju d g e m en ts, w ho c a n w eave th e ir w ay th ro u g h no v el en v iro n m e n ts, w ho a re q u ic k to sp o t new r e la tio n sh ip s in th e ra p id ly c h a n g in g r e a lity ".3)
T offler a rg u e s th a t m o d ern so ciety is c h a ra c te riz e d by a ty p e of ch an g e w h ich is q u a n tita tiv e ly d iffere n t from th e ty p e of ch an g e ex p erien ced in e a rlie r p erio d s. T h is h a s g iv en r is e to a d ifferen t ty p e of e x p erien ce in re a lity , w h ich in tu rn h a s h ad th e effect of c h a n g in g th e m o st fu n d a m e n ta l re la tio n s h ip s o f m a n to w a rd s o th e r m en, m a te ria l th in g s and v alu es. In th is re s p e c t he s p e a k s of a so -called "a c c e le ra tiv e th r u s t" w h ich h a s becom e ty p ic a l of c o n te m p o ra ry cu ltu re . T h is h a s a lso g iv e n ris e to the s ta te of tra n s ie n c e of w h ich in s ta b ility an d te m p o ra lity a re c h a ra c te ris tic elem en ts.
With th is lo ss of s ta b ility a ty p e of so ciety an d of c u ltu re h a s a ris e n in w h ich a "th ro w -a w a y " m e n ta lity h a s d ev e loped -a m e n ta lity w h ich c o n sid e rs a ll th in g s a s te m p o ra l an d fu n d a m e n ta lly d iscard a b le. F u n c tio n a lism and tr a n s ie n t r e la tio n s h ip s a re c h a ra c te ris tic of th e s u p e r in d u s tria l so c ie ty .4).
If th is a n a ly s is of th e so ciety of th e fu tu re by T o ffler is c o rre c t -and it w puld a p p e a r th a t th e b a sic te n e ts a re in acc o rd an ce w ith m a n y of th e tre n d s of p re se n t-d a y re a lity -it is ev id en t th a t th e a d a p ta tio n of th e u n iv e rs ity and ed u catio n to th is ra p id ly c h a n g in g re a lity c o n s titu te s one of th e m o st im p o rta n t c ris e s in ed u catio n . T h is m e a n s th a t an o ld -fash io n e d an d o u t-d ated ed u ca tio n a l m o d el an d co n ce p t of th e u n iv e rs ity ca n n o t be an a d e q u a te e d u c a tio n a l v e h ic le fo r th e h ig h w a y s of m o d ern so ciety . T h is a lso c a lls fo r a c le a r a n a ly s is of th e c r is is of m o d e rn ed u catio n .
THE ED U CA TIO N A L C R ISIS
M an y d iffe rin g th e o rie s h a v e been fo rm u la te d ab o u t th e e d u c a tio n a l c ris is e x p erien ced b y c o n te m p o ra ry society. The m a in lin e s of a few of th e se d ia g n o se s w ill suffice to p ro v e how d iv e rs e th e a n a ly s e s of th e c u r r e n t e d u c a tio n a l c r is is a re an d how th e se a n a ly s e s a re in flu en ced by th e re s p e c tiv e a u th o rs ' d iffe rin g co n ce p ts of ed u catio n . L J L e w is5) s ta te s th a t, a lth o u g h e d u c a tio n a l s y ste m s h a v e ch a n g e d tre m e n d o u s ly in th e p a s t d e c a d e^ ". . . th ey h a v e a d ap ted a ll too slo w ly to th e fa s te r p ace of ev e n ts on th e m o v e a ll aro u n d th em . T he c o n se q u e n t d is p a rity ta k in g m a n y fo rm s -b etw een e d u c a tio n a l s y ste m s and th e ir e n v iro n m e n ts is th e e sse n c e of th e w o rld w id e c ris is in e d u c a tio n ". T h is s itu a tio n is, fu rth e rm o re , acc e n tu a te d by th e g ro w in g n u m b e r of s tu d e n ts and th e d e v a lu a tio n of acad em ic s ta n d a rd s an d q u a lific a tio n s w h ich c re a te s one of th e g re a te s t p ro b le m s of th e fu tu re, viz. m a n y ac a d e m ic s w ill find th e m s e lv e s u n em p lo y ed an d w ith o u t d ire c tio n in th e so c ie ty of th e fu tu re. Two a s p e c ts of th e p ro b lem h a v e by now becom e evid en t: On th e one h a n d th e p ra c tic a l im p o s s ib ility of c o p in g w ith th e d em an d s of th e ra p id ly d e v e lo p in g m o d e rn so ciety an d o n th e o th e r h a n d th e in a b ility to cope a d e q u a te ly w ith m a s s ed u ca tio n , s im u l ta n e o u sly re ta in in g th e in tr in s ic n a tu re an d q u a lity of u n iv e rs ity ed u catio n . C lo sely re la te d to th e a b o v em en tio n ed a n a ly s is of th e e d u c a tio n a l c r is is is th e d ia g n o sis of P H C o o m b s0) in w h ich th e n a tu re of th e c r is is is seen a s th e b re a c h b etw een th e p ro v is io n of e d u c a tio n a l r e s o u r ces an d th e p o p u la tio n ex p lo sio n . C h ris to p h e r D aw so n 7) e v a lu a te s th e c r is is of W estern e d u ca tio n a s th e c ris is of W estern C h ris tia n c u ltu re an d th e g ra d u a l d ev elo p m en t of a r e lig io u s v a c u u m in w h ich th e b a s ic C h ris tia n tr a d i tio n s h a v e been se c u la riz e d . T h is s itu a tio n c a n o n ly be rem ed ied , a c c o rd in g to D aw son, w hen th e ed u c a tio n a l id e a ls h a v e a g a in been b ro u g h t in to lin e w ith th e (R om an C ath o lic) C h ris tia n tra d itio n .
T hese d ia g n o se s a ll re v e a l b a sic tru th s c o n c e rn in g d ifferen t a s p e c ts of th e e d u c a tio n a l c risis. O ne im p o rta n t q u e stio n sh o u ld be added to th e se d ifferen t p o in ts of view . H ow is it p o ssib le th a t in an age in w h ich ed u ca tio n for th e m a s s e s h a s becom e p o ssib le and th e b est e d u ca tio n a l re so u rc e s h a v e becom e a v ailab le, th a t we h a v e s till n o t succeeded in e d u c a tin g a g e n e ra tio n w ith v is io n and p e rsp e c tiv e , and w h ich is en g ag e d in th e a ffa irs of m o d ern so ciety w ith a re a l se n se of s p ir itu a l c o m m it m en t?
The cau se of th e c ris is of ed u ca tio n is often so u g h t, on one h an d in th e e x p lo sio n of k n o w led g e a n d on th e o th e r h a n d in th e p o p u la tio n ex p lo sio n . A lth o u g h th e se fa c to rs p la y an im p o rta n t ro le in th e p ro b lem s w h ich e d u ca tio n in g e n e ra l faces, th e re is a n o th e r fa c to r w h ich is seldom ta k e n in to co n sid era tio n , viz th e co n te n t of th e c u r r i cu lu m w h ich a stu d e n t h a s to ab so rb in te lle c tu a lly w ith in th e sp a n of tim e accorded h im in an e d u c a tio n a l p ro g ra m .
A yn R an d 8) can be cred ited fo r d ra w in g a tte n tio n to th e im p o rta n c e of th is facto r in th e d e ra ilm e n t of m o d ern ed ucation. S he a c c e n tu a te s th e p a r t p la y ed by th e co n ten t of e d u ca tio n in th e h is to ric a l d ev elo p m en ts w h ich ev en tu a lly led to th e stu d e n t u n re s t of th e s ix tie s in th e U.S.A. S he s ta te s u n e q u iv o c a lly th a t h u m a n ity co u ld n o t s ta y u n to u c h ed by w h a t sh e c a lls "in te lle c tu a l fis s io n d e b ris," w h ich c o n s is ts of th e b a sic c o m p o n en ts of ep istem o lo g ical a g n o stic ism , ir ra tio n a lis m an d e th ic a l su b je c tiv ism .
It is e v id en t th a t th e e x te rn a l fa c to rs w h ich a re th e c a u s e s of m a n y of th e p ro b lem s w h ich a re b ein g e x p erien ced in ed u catio n c a n n o t be co m p ared w ith th e b a sic u n d e rly in g facto r of th e ed u c a tio n a l co n ten t and d ire c tio n an d th e in flu en ce of th is facto r on th e re lig io u s an d m o tiv a tio n a l v acu u m w h ich is d isc e rn ib le am o n g m o d e rn stu d en ts. T h is a c c e n tu a te s th e n e c e ssity to fo rm u la te w h a t ed u ca tio n is a ll ab o u t an d to c o n tra s t th is n o rm a tiv e v iew of ed u catio n w ith fo rm s of e d u ca tio n su ch a s in d o c trin a tio n , in w h ich th e re is a d is re g a rd of th e n o rm s w h ich a re h eld to be v a lid fo r ed u catio n .
THE CONCEPT OF EDUCATION
E d u catio n c o n s titu te s an in te g ra l p a r t of th e e v e ry d a y life of ev e ry h u m a n being. A s su c h it is a n im p o rta n t fu n ctio n an d a sp e c t of th e life of m a n w ith in a ll so cietal s p h e re s in w h ich he h a s a ta s k an d a c a llin g . T h is im p lie s th a t e d u c a tio n is n o t re s tric te d o n ly to th e school, u n iv e r s ity and th e fam ily .
A ll fo rm s of e d u ca tio n w h e th e r in th e fa m ily o r a t school o r a t th e u n iv e rs ity , a re in te g ra lly re la te d to a w o rld and life view . In a c e rta in sen se a ll th e se s o c ie ta l s tru c tu re s fu n c tio n a s c h a n n e ls for k n o w led g e ab o u t re a lity and th e p la c e an d ta s k of m a n in re a lity .
T h is b a sic view of life w h ich g o v e rn s all fo rm s of ed u ca tio n w ith in d iffere n t so c ie ta l s itu a tio n s is th e re fo re also b a sic to all th e o rie s of e d u ca tio n and a ll th e d ifferen t p ra c tic a l w a y s in w h ich th e se th e o rie s a re im p lem en ted in e d u c a tio n a l in s titu tio n s .
A lth o u g h it is p o ssib le to d is tin g u is h betw een th e n aiv e, p re -th e o re tic a l n o tio n s w h ich in flu en ce d ifferin g co n ce p ts of e d u ca tio n an d th e ty p ic a l th e o re tic a l p re -s u p p o s itio n s w h ich c a n be found w ith in ed u c a tio n a l th e o ry p ro p e r, it is im p o rta n t to n o te th a t th e se th e o re tic a l and p re -th e o re tic a l n o tio n s a re in te rtw in e d in su c h a m a n n e r th a t th e y c a n n o t be iso lated .
W ith th e se re m a rk s in m in d e d u ca tio n c a n be defined as th a t fo rm a l and in fo rm a l p ro c e ss by w h ich p e rs o n s or in s titu tio n s in a u th o rity , w h ich a re called to gu id e, n u r tu re o r fo rm a ch ild , y o u n g p e rso n o r stu d en t, h elp to un fo ld o r d isc lo se o r d ev elo p th e p o te n tia l of th o se w ho h a v e been p la ced in th e ir c a re to su ch an e x te n t th a t they d isc o v e r th e m e a n in g and g o a l an d d ire c tio n of life and a re able to h a v e a c le a r view of th e ir ow n p la ce in the w o rld in w h ich th e y live.
T h is is a v e ry g e n e ra l e x p o s itio n of w h a t e d u ca tio n is all about. In a c tu a l fact, it is n e c e s s a ry to b ro ad en th e scope of th is d efin itio n to in c lu d e a ll peo p le w ho fin d th e m se lv e s in an e d u c a tio n a l s itu a tio n ; th a t m e a n s th a t not o n ly y o u n g people, c h ild re n and stu d e n ts a re in v o lv ed in th e p ro c e s s of ed u ca tio n b u t a ll p e rs o n s w ho h a v e to be h elp ed to a b e tte r re a liz a tio n of th e ir p o s s ib ilitie s and ta s k s in th e w orld.
Of c o u rse it w ill be n e c e ss a ry to sp ecify in w h a t m a n n e r u n iv e rs ity o r acad em ic e d u ca tio n d iffers fro m a ll o th e r ty p e s of ed u catio n w h ich is in cluded in th e above g e n e ra l d efin itio n of ed ucation. B efore th is is done, ed u catio n m u st be c le a rly d is tin g u is h e d from in d o c trin atio n .
EDUCATION AND INDOCTRINATION
The p ro c e ss an d th e co n cep t of ed u catio n in c lu d e s a g re a t v a rie ty of a c tiv itie s of w h ich m a n y could be c h a ra c terized a s co n d itio n in g w h e re a s o th e rs could p ra c tic a lly be seen as fo rm s of in d o c trin atio n . The lim its of th e se a c tiv itie s a re v e ry flu id an d the d e te rm in a tio n of the b o u n d arie s betw een th ese co n cep ts is ra th e r difficu lt. In sp ite of th is it is p o ssib le to q u a lify th o se a c tiv itie s g en e ra lly re g ard ed a s "e d u c a tio n " in su ch a m a n n e r th a t th e s tru c tu re of ed u ca tio n becom es clear. A p re lim in a ry a tte m p t h a s a lre a d y been m ade w ith th is in view , but it is n e c e ssa ry , in add itio n , to sp ecify in w h ich m a n n e r ters ia ry ed u ca tio n d iffers from th e ty p e of ed u catio n w hich can be found in p ra c tic a lly all so cietal stru c tu re s.
U n iv e rsity ed u ca tio n is a c a d em ically q u alified by th e s tru c tu re of th e u n iv e rs ity w ith in w h ich it fu n ctio n s. S cience aim s at th e d isco v ery of tru th ; acad em ic ed u ca tio n in ten d s to g u id e th e stu d e n t into tru th . In d istin c tio n from th is, the ab sen ce of tru th o r the n eg atio n of th e in n e r re la tio n s h ip betw een ed u ca tio n and th e q u e s t for tru th is fu n d am e n tal to in d o c trin atio n . W ith re sp e c t to th is T om as F G reen 9) sta te s: "In d o c trin a tio n b eg in s p re c ise ly w h ere a co n cern for tru th en d s." W ith th is s ta te m e n t one of th e m o st fu n d am en tal is s u e s co n c e rn in g th e u n iv e r sity and u n iv e rs ity ed u catio n is u n e q u iv o c a lly revealed.
W hat is the ta s k of th e u n iv e rs ity in th is re sp e c t? W hat are th e lim its of acad em ic ed u catio n and acad em ic fo rm a tio n ? A t w h ich p o in t a re th e lim its of re sp o n sib le a c a dem ic sch o o lin g and in d ep en d en t c ritic a l th o u g h t e x ceeded an d the firs t ste p s ta k e n in th e d irec tio n of in d o c trin a tio n ? T hese q u e s tio n s can, of co u rse, be m u ltip lied en d lessly .
E v en m o re im p o rta n t is th e is s u e co n c e rn in g th e effects of in d o c trin a tio n in ed u catio n . B elated to th is is the q u e s tio n w h e th e r in d o c trin a tio n sh o u ld o n ly be ju d g ed a s a n e g a tiv e p h enom enon. Even m o re in tric a te ly in terw o v e n w ith a ll th e se im p o rta n t q u e s tio n s is th e w hole is s u e of a u th o rity w ith in an y e d u ca tio n a l s e ttin g o r sy stem . F or exam ple, does indoctrination a lw a y s accom pany an authoritarian educational sy stem ? Is th is aspect auto m a tica lly elim inated w hen an authoritarian educational sy stem is changed into a dem ocratic or p erm issiv e sy stem ?
Many of these im portant cru cial q u estion s can on ly be answ ered w ithin the context of a su rv ey of h istory. H is to rica lly the concept of education h as a lw a y s had som e kind of link w ith the idea of indoctrination. Indoctrina tion h as prim arily been regarded a s a n eg a tiv e pheno m enon w hich w as p ractically a lw a y s p ejoratively a sso ciated w ith an authoritarian educational sy stem in w hich coercion played an im portant role. O rigin ally, indoc trination literally m eant the im plantation of dogm a or doctrine. In m edieval culture education w a s p ractically syn onom ou s with the im plantation of C hristian dogm a or doctrine, w ith the resu lt that indoctrination and educa tion were used as interchangeable concepts.
In the historical evolution of th is concept it acquired a pejorative connotation, w hich w as a lso au tom atically associated w ith coercion .10)
In the m ajority of con cep tion s of indoctrination in litera ture, the relationship betw een authoritarianism and the u se of coercion in one form or another is accentuated.11) Indoctrination is a lso often seen a s the uncritical "im plantation of th ose b eliefs" w hich is undem ocratic b ecause th is d estroys the freedom o f ch oice of th o se who are subjected to indoctrination. Two cru cial q u estion s con cern in g indoctrination have crystallized h istorically. In the first p lace there is the q u estion whether indoctrination concerns the method, content or intention of education. It appears as if m ost of the authors are of the op in ion that the content and the intention should be seen as the d ecisiv e factor in the determ ination of the indoctrinational character of educa tion and that the method w hich is used in th is p rocess should be seen as b ein g directly related to the intention and the content of education.
With resp ect to the con ten t there are a lso d iffering o p i nions. The d iscu ssio n centres around the question w hether o n ly in cu lcation of doctrine sh ould be seen as in d o c trin a tio n o r w h e th e r a ll o th e r k in d s of sta te m e n ts of a "sc ie n tific " n a tu re could also be reg ard ed a s p o ssib le su b jects of in d o c trin a tio n . F o r in stan ce, is th e m e re a c k n o w led g em en t of God a s C reato r in a bio lo g y le c tu re to be re g ard ed a s a ty p e of s ta te m e n t w h ich could be em ployed fo r in d o c trin a tio n ? Or w ould it also be p o ssib le to u se an o rd in a ry "s c ie n tific " co n cep t su ch a s the id ea of th e ev o lu tio n of d ifferen t sp ecies, for th e p u rp o se of in d o c trin a tio n ?
The second p ro b lem co n ce rn s th e n e g a tiv e o r p e jo ra tiv e co n n o tatio n of th e c o n cep t of in d o c trin a tio n . Is th e id e a of in d o c trin a tio n a s su c h n e c e s s a rily n eg a tiv e an d e th i c a lly and e d u c a tio n a lly n o t ju s tifia b le ? A n sw ers to th e se q u e s tio n s a re of c o u rse p re d e te rm in e d by th e co n cep t of in d o c trin a tio n . The q u e s tio n s re q u ire a t le a s t a p re lim i n a ry fo rm u la tio n of a p o in t of v iew a s to w h a t in d o c trin a tio n is.
To th e e x te n t th a t an y fo rm of ed u catio n im p lie s g u id an ce of p e rso n s to w a rd s a d efin itely fo rm u lated e d u c a tio n a l goal, it e n ta ils a ty p e of p reju d iced a p p ro a c h w h ich could ea sily be eq u ated w ith in d o c trin atio n . T h is p e d ag o g ical p a rtia lity o r b ias, w h ich is an in h e re n t co m p o n en t of a n y form of ed u catio n , d iffers fro m in d o c trin a tio n in th e sen se th a t it does n o t se e k to g u id e in th e d irec tio n of an u n c ritic a l acc ep tan c e of w h at is sta te d by th e ed u cato r. If th e n a tu ra l "b u ilt-in p re ju d ic e " of an y ty p e of ed u ca tio n is ab u sed in aid of th is d o g m atic o r u n c ritic a l acc ep tan c e of w h a t is ta u g h t by th e ed u cato r, it w ould im p ly in d o c trin a tio n in th e m o st n e g a tiv e sen se of th e word.
In d o c trin a tio n sh o u ld be seen in a la rg e r co ntext, v iz th e w hole p ro c e ss of e n c u ltu ra tio n w h ich fo rm s th e b a c k g ro u n d of a ll ty p e s of e d u ca tio n w h itin a g iv e n c u ltu re o r society. In a c e rta in se n se th is p ro c e ss of e n c u ltu ra tio n a lw a y s im p lie s a ty p e of in d o c trin a tio n w h ich is a n e c e s s a ry p re re q u is ite fo r th e c o n tin u ity of c u ltu re w ith in a g iv e n society. It is a s to n is h in g th a t th is a sp e c t of e n c u l tu ra tio n , w ith o u t w h ich c u ltu ra l tra n s m is s io n can h a rd ly ta k e place, is v e ry seld o m seen a s in d o c trin a tio n , w h e re a s it often re v e a ls m a n y of th e tr a its of in d o c trin a tio n a s d escrib ed above.
It a p p e a rs th a t in A m e ric a n lite ra tu re on th is to p ic a p re feren ce can be found fo r th e co n cep ts of e n c u ltu ra tio n an d
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G re e n 13) c a lls atte n tio n to th e fact th a t in d o c trin a tio n a lw a y s is found w h ere a "n o n -e v id e n tia l s ty le of b elief" is found. The c u ltiv a tio n of th is ty p e of e d u ca tio n is in d o c trin a tio n a l becau se it does n o t s tim u la te c ritic a l and in d e p en d en t th in k in g by th o se w ho a re su b je c t to th e p ro c e ss of ed ucation. E d u ca tio n w ith in an acad em ic s itu a tio n is n o t p rim a rily co n cern ed w ith w h at th e s tu d e n t le a rn s b u t w ith th e m a n n e r o r w ay in w h ich h e le a rn s to know , ie it is n o t p r i m a rily co n cern ed w ith "c o rre c t a n s w e rs " b u t w ith c o rre c t a n sw e rs b ein g co n ceiv ed on ad e q u a te an d c o rrect g ro u n d s. In th is e d u c a tio n a l p ro c e s s a u th o rity p la y s an im p o rta n t role. "C o rrect a n s w e rs " a rriv e d a t on th e g ro u n d s of in fo rm a tio n tra n s m itte d by a u th o ritie s (lec tu r e r s o r te x t books) does n o t im p ly stu d e n t p a r tic ip a tio n in tru th . In m a th e m a tic s, fo r ex am p le, th e e m p h a s is on c o rre c t a n s w e rs w ith o u t th e a c c o m p a n y in g in s ig h t or u n d e rs ta n d in g of th e p ro b lem is th e m a th e m a tic a l e q u i v a le n t of in d o c trin a tio n . "C ritic a l" th o u g h t a lw a y s im p lie s th e u se of "c r ite r ia ", th e re fo re c ritic a l th o u g h t c a n n e v e r be in te rp re te d a s b ein g v alu e-free o r n e u tra l o r u n p reju d iced . C ritic a l th o u g h t, th e a q u is itio n of w h ich is one of th e m o st im p o r ta n t g o a ls of u n iv e rs ity ed u catio n , im p lie s th e c u ltiv a tio n an d g u id a n ce of th e s tu d e n t's p o w e r of d is c rim in a tio n in o rd e r to tra in h im to be able to d is c e rn th e tru th c o n c e rn in g a g iv e n s ta te of a ffa irs. «
In th is re sp e c t it is im p o rta n t to note th a t n o t o n ly th e p e r son w ho a rg u e s from a re lig io u s p o in t of v iew an d re a lizes th a t tru th can o n ly be k now n fu lly w ith th e fu ll ack n o w led g em en t of re lig io u s c o m m itm en ts is p ro n e to the d a n g e rs of in d o c trin atio n . A lso th e p e rso n w ho claim s th a t tru th can o n ly be d iscern e d w ith th e e x clu sio n of all re lig io u s co n v ictio n s can use th is p o in t of v iew in o rd er to in d o c trin ate. T his is stated in c o n tra s t to th e c u rre n t o p in io n th a t in d o c trin a tio n is o n ly p o ssib le in the firs t case.
T his a sp e c t of th e p ro b lem im m ed iately b rin g s th e v a rio u s g o a ls of ed u catio n into p ersp ectiv e.
EDUCATIONAL GOALS
In re c e n t lite ra tu re w h ich d is c u s s e s th e g o a ls of ed u ca tio n v a ry in g fo rm u la s are found. P ra c tic a lly a ll fo rm u la tio n s of th e g o als of ed u catio n g iv e a c e
rta in in s ig h t into an im p o rta n t a sp e c t of th is p ro c e ss an d a lso h ig h lig h t the ty p ic a l co n cep ts of ed u ca tio n w h ich seem to h a v e been forged by th e d em an d s of m o d ern society. T h ree of th ese g o als w ill be d isc u sse d to g iv e an idea of th e co m p lex ity of ed u catio n w ith in the co n fin es of m o d ern society.
K arl M annheim w ritin g a fte r th e Second W orld War, a rg u e s th e case for "so cial a w a re n e s s " 14) a s a g o al of ed u ca tio n a g a in s t th e b ack g ro u n d of th e trem en d o u s c h a n g e s w hich w ere w ro u g h t w ith in so ciety d u rin g and afte r the w ar. D ifferent facto rs lead to th e ab sen ce of "a w a re n e s s " in so ciety , su c h as o v er sp e c ia liz a tio n . T h is ca u se s a la ck of p e rsp e c tiv e in th e stu d e n t and th e teach er, w ith th e re s u lt th a t th e stu d e n t is tra in e d u n c r iti c a lly and w ith o u t th e n e c e ss a ry p e rs p e c tiv e on th e full situ a tio n . The effect of th is la ck of p e rs p e c tiv e on th e full s itu a tio n c a u se s d efective ad ju stm en t. T h is a d ju stm e n t is rela ted to v alu es, w hich re g u la te b e h a v io u r an d co n d u ct and w h ich s p rin g form a re lig io u s fo cu s a s a w ay of in te rp re tin g life from som e p a ra d ig m a tic e x p e rie n c e .15)
A lth o u g h M annheim a c c e n tu a te s th e re la tio n s h ip of ad ju stm en t, so cial a w a re n e ss and co n d u ct w ith a p e r s p ectiv e of th e w hole of a s itu a tio n and its co n n ectio n w ith v alu es, th e co n tex t of h is book re v e a ls th a t h is e d u c a tio n a l g o al is bound to th e ty p e of so ciety w h ich he v is u a lizes a s th e id eal so ciety w h ich is to be c rea ted a fte r the d e v a s ta tio n of th e Second W orld W ar. In th is co n cep tio n h e n eed s a new m a n fo r h is n ew ly p la n n e d so c ie ty and in th is p ro c e ss h is e d u c a tio n a l id e as w ill h av e to be in s tr u m e n ta l.16) In th e fu rth e r d is c u s s io n of th e co n cep t and g o al of e d u ca tio n a c c o rd in g to a B lib lic al p o in t of view , it w ill becom e c le a r th a t a lth o u g h one can go alo n g w ith h is s tr e s s on th e v a lu e -c h a ra c te r of e d u c a tio n a l g o als, th e so c ie ta l fram e w o rk w ith in w h ich h is e d u c a tio n a l g o a ls e v e n tu a lly w ill h a v e to fu n c tio n c a n n o t be sh ared .
A second aim of ed u catio n -v e ry a ttra c tiv e w h en ju d g ed a g a in s t th e b a ck g ro u n d of th e s tre a m lin e d m o d ern so c ie ty -is "u n d e rs ta n d in g " . "U n d e rs ta n d in g " is in te n ded to p o rtra y e d u ca tio n w ith th e u ltim a te g o al of au to n o m o u s d e cisio n m ak in g . T h is g o a l is d e p en d e n t on th e v a s t c h a n g e s in th e co n cep t of a u th o rity w h ic h h av e becom e p a r t an d p a rc e l of m o d ern e d u c a tio n a l sy ste m s. O ver a g a in s t th e a u th o rita ria n ty p e of ed u c a tio n of th e p a s t decades, th e m o d ern co n ce p t of d e m o cracy h a s been h ig h ly in flu e n tia l in re c e n t lite r a tu r e on ed u catio n . A so ciety is co n sid ere d d e m o c ra tic -am o n g o th e r th in g sw h en th e re a re no re s tric tio n s on th e k in d of to p ic s ab o u t w h ich one m ig h t th in k , sp e a k o r w rite. The fu n d a m e n ta l q u e s tio n h ere is how an e d u c a tio n a l p ro c e s s c a n aid th e d e v elo p m en t of th is "u n d e rs ta n d in g " an d w h a t th e ro le of a u th o rity sh o u ld be in th e a c q u is itio n of th is "u n d e r s ta n d in g ". A p p ro a c h e s to th is p ro b lem sw in g fro m the one e x tre m e of th e d efen se of a b so lu te a u th o rity on the one h a n d to to ta l p e rm is iv e n e s s (d em o c racy ?) on the other.
The e le m e n ts of tr u th in th e se w id ely d iffe rin g p o in ts of v iew c o n c e rn in g a u th o rity m u s t n o t m isle a d one to a se a rc h fo r th e g olden m ean! W hat sh o u ld be v e ry c le a rly seen is th e fa c t th a t bo th th e se e x tre m e s a re d e trim e n ta l to th e c u ltiv a tio n of u n d e rs ta n d in g an d th a t o n ly a b alan ced co n ce p tio n of a u th o rity , in w h ic h th e re is room fo r th e re c o g n itio n of th e a u th o rity an d r e s p o n s ib ilitie s of both te a c h e rs and stu d e n ts, w ill in th e lo n g ru n aid a tru e u n d e rs ta n d in g of re a lity .
A lv in T offler, w h o se book h a s g iv e n r is e to a n a w a re n e ss of th e n e c e ss ity to p a y heed to th e e d u c a tio n a l g o a ls of the fu tu re, fo rm u la te s a th ird g o a l for ed u catio n : "copea b ility ".17) T h is re fe rs to th e sp eed an d eco n o m y w ith w h ich a n in d iv id u a l can a d ju s t to ra p id ly c h a n g in g c ir cu m sta n c e s. In th is p ro c e ss th e a d ju s tm e n t a c c o rd in g to v a lu e s fig u re p ro m in en tly . W hen an in d iv id u a l is co n fro n ted w ith a lte rn a tiv e ch oices, he ch o o ses th a t w h ich is in acco rd an ce w ith h is ow n sy ste m of v a lu e s. W ith th e in c re a se in th e p o s s ib ilitie s of choice o n ly th e p e rs o n w ho is fu lly co g n iz a n t of h is ow n v a lu e s w ill be able to a d ju st to c h a n g in g c irc u m sta n c e s.
Toffler is also a n im p o rta n t p ro p o n e n t of th e idea of th e v alu e -la d e n c h a ra c te r of ed u catio n ; b u t sim u lta n e o u sly he re je c ts th e u n c ritic a l acc ep tan c e of th e v a lu e -sy ste m of th e o ld er g e n e ra tio n . He s ta te s th a t a ra d ic a l re v is io n of an e d u ca tio n a l s y ste m m u s t b eg in by fo rm u la tin g ra d ic a l q u e stio n s co n c e rn in g th e s ta tu s quo. In a sta tic and stab le society, su c h a s th e p re -in d u s tria l ty p e of so ciety , th e rig h t of th e o ld e r g e n e ra tio n to tr a n s m it its v a lu e s to th e y o u n g e r g e n e ra tio n w as n o t q u estio n ed . It is o n ly sin ce th e sh o ck w av es of th e in d u s tria l re v o lu tio n h a v e to p p led th e v a lu e -a rc h ite c tu re of so ciety th a t e d u c a tio n ists h av e s h ru n k from th e id e a of v a lu e s in educatio n . T h is h ad th e effect of th e su b stitu tio n of tra d itio n a l v a lu e s by c u ltu ra l re la tiv is m an d th e id ea of n e u tra lity . H e co n clu d es th a t ed u ca to rs w ere ". .
. d elu d in g th e m se lv e s into b elie v in g th a t th e y w ere n o t in th e v a lu e b u s in e s s a t a ll".18)
A lth o u g h m a n y ed u c a to rs re a liz e th a t ed u c a tio n a l o rg a n iz a tio n an d id e as of a u th o rity a re v a lu e-lad en , y e t th e fo rm al c u rric u lu m is o ften p re se n te d a s if it is v alu e-free. Id ea^ o c c u rre n c e s an d p h en o m en a a re strip p e d of all v a lu e -im p lic a tio n s and c u t loose from m o ra l re a lity . Tof fle r s ta te s th e re s u ltin g co n fu sio n h ad th e effect th a t s y s te m s of v a lu e h a v e seld o m been a n a ly se d c ritic a lly , and th is in tu rn h a s o ccasio n ed u n c e rta in ty ab o u t g o a ls on th e p a r t of th e y o u n g e r g e n e ra tio n , w h ich th e re fo re does n o t p o s se ss th e a b ility to p a s s effective ju d g e m e n ts. A s a re a c tio n to "c le ric a l e d u c a tio n " o n ly "fa c ts " w ere ta u g h t ab o u t w h ich th e stu d e n t w as su p p o se d to form h is ow n o p in io n . A g a in s t th is b a ck g ro u n d T offler p le a d s fo r an e m p h a sis on e d u c a tio n a l p ro c e s s e s in w h ich th e stu d e n t is h elp ed to define h is ow n v a lu e s an d to m a k e h is ow n v a lu e s ex p licit. The c u rric u lu m of th e fu tu re m u s t in clu d e a w ide ra n g e of d a ta c o u rse s b u t m u s t a lso ac c e n tu a te w h a t T offler c a lls "fu tu re re le v a n t b e h a v io u ra l s k ills ". "It m u s t co m b in e v a rie ty of fa c tu a l co n te n t w ith u n iv e rs a l tr a in in g in w h a t m ig h t be te rm ed 'life k n o w how ' ".19)
A lth o u g h T offler s tre s s e s th e n e c e ss ity of v a lu e s in th e ed u c a tio n a l p ro cess, he does n o t e x p lic a te th e co n ten t of th e se v alu es. W hat g ra d u a lly becom es e v id en t in h is a rg u m e n ts is the fact th a t h e is ra d ic a lly o p p o sed to the v a lu e s w h ich h av e d irec ted th e e d u c a tio n a l p ro c e s s u n til today. A lth o u g h he ad v o ca tes th e in tro d u ctio n of v a lu e s an d 'life k n o w -h o w ' in to a c u rric u lu m w ith fa c tu a l co n ten t, he does n o t ra d ic a lly c h a n g e the ty p e of e d u ca tio n a l sy ste m in w h ich "fa c ts o n ly " are p erm itted . The sam e fu n d a m e n ta l d u a lism of fa c ts and v a lu e s 20) is p re s e n t in h is ow n so lu tio n to th e p ro b le m s of e d u ca tio n in th e su p rain d u s tria l society.
It is c le a r th a t th e c h a ra c te r of th e fu tu re so ciety w ill to a la rg e ex ten t d e te rm in e th e re la tio n s h ip of v a lu e s and e d u c a tio n a l goals. The re c o g n itio n of th is is n o t su fficie n t fo r th e o rg a n iz a tio n of ed u c a tio n in th e so ciety of th e fu tu re. W hat is needed is a d efin ite choice of p o sitio n , a stan ce, w ith re s p e c t to th e co n ten t, d ire c tio n and m o tiv a tio n of th ese v a lu e s. T h is im p lie s th a t ed u ca tio n is v a lu e lad en to su ch an e x te n t th a t w h en it is co n ceiv ed a s v alu efree it is a d is p a ra g e m e n t of th e id ea of e d u ca tio n a s such. Of co u rse, su c h a p o in t of v iew does n o t im p ly th e p ro v is io n of th e stu d e n t w ith read y -m ad e an d co m p lete ly fo rm u lated p ro b lem s an d in s ta n t a n sw e rs ac c o rd in g to a p re fa b ric a te d s y ste m of v alu es; b u t it does im p ly the au th o riz e d (not a u th o rita ria n ) g u id a n ce of th e stu d e n t to a p o in t of re v e re n t w o n d er ab o u t th e in tric a te n a tu re of re a lity an d th e d ire c tio n of th is w o n d er w ith in th e fram e of referen ce of a w o rld and life view . In a th e o re tic a l or acad em ic co n tex t th is e n ta ils a p h ilo so p h y . If one of th e m o st fu n d a m e n ta l p ro b le m s of th e c o n te m p o ra ry acad em ic s itu a tio n is th e ab sen ce of re s p o n s ib ility and m o tiv a tio n of y o u n g p eo p le b ecau se th e y la c k a se n se of d ire c tio n as th e r e s u lt of so -called n e u tra l, im p a rtia l, o b jectiv e scien ce w h ich sid e s te p s fu n d a m e n ta l issu es, th e n one of th e in d isp e n sa b le c o m p o n en ts of ed u c a tio n a l ren ew al m u s t be th e id ea of re s p o n s ib ility w ith its c o rre la te co n ce p ts of v o catio n an d a u th o rity . T h is is tru e of e d u c a tio n a l re n e w a l in g e n e ra l; it is e s p e c ia lly tru e of C h ris tia n e d u c a tio n a l ren ew al. F o r th e se co n ce p ts are e s s e n tia l w ith in a C h ris tia n w o rld and life view , and th e re fo re m u s t of n e c e ss ity be b u ilt into aca d em ic p ra c tice, e d u c a tio n a l g o als, and th e th e o ry of ed u catio n . One w ay in w h ich th is can be done is by m e a n s of th e e x p o su re of th e p h ilo so p h ic a l p re s u p p o s itio n s of s e c u la riz e d and h u m a n is t th e o rie s of ed ucation. B ut th is n e c e ss ita te s a v ita l and v ib ra n t acad em ic d isc ip lin e of p h ilo so p h y w h ich is s e n s itiv e to th e ra p id ly c h a n g in g s itu a tio n in so ciety and w h ich is also se n s itiv e to th e v a rio u s th e o re tic a l re a c tio n s to th e se fu n d am e n tal c h a n g e s in society. T his c a lls for an a n a ly s is of th e ro le of p h ilo so p h y w ith in th e fram e w o rk of th e u n iv e rs ity .
PHILOSOPHY AND THE UNIVERSITY
M any s c ie n tis ts ag ree th a t th e c ris is of th e m odern u n i v e rs ity is co n stitu te d by th e in c o h e re n t and d is in te g ra tin g co llectio n of sp e c ia l scien ces w h ich are lin k ed to p ro fe ssio n a l tra in in g . 21) In th is co n n ectio n P o lak re fe rs to th e m o d ern u n iv e rs ity as a "d ip lo m a fa c to ry " w h ich h a s to p ro d u ce s ta n d a rd ise d p ro d u c ts for th e scien tific so ciety and w h ich h a s lo st its c h a ra c te r of u n iv e r s ita s ,22) P o p m a23) d ra w s atte n tio n to th e fact th a t th e te c h n ic a l c a p a b ilitie s of m a n h av e becom e so im p o rta n t in m o d ern scien ce th a t the u n iv e rs ity is b ein g ab u sed in o rd e r to c u ltiv a te m in d s th a t h av e to be em p lo y ed fo r th e end of te ch n ical, scien tific and p ro fe ssio n a l tra in in g . T his m e an s th a t th e u n iv e rs ity h a s becom e little m ore th a n an a d m in is tra tiv e ly co n n ected g ro u p of p ro fe ssio n a l sch o o ls. He c h a ra c te riz e s th is a p p ro a c h as fa b r ilis tisc h (w hich im p lie s an id e n tific a tio n of m a n w ith h o m o fa b er), ie, th e o v e r-a c c e n tu a tio n of te c h n ic a l an d p ro fe ssio n a l tra in in g a t th e ex p en se of acad em ic ed u catio n . T h is m u s t be seen in co n n ectio n w ith th e w hole p ro b lem of profe sio n a liz a tio n and sp e c ia liz a tio n in u n iv e rs ity ed u ca tion. The m o d ern ty p e of u n iv e rs ity , w h ich is p ra c tic a lly a m u ltiv e rs ity , c u ltiv a te s stu d e n ts w ho la c k a p e rs p e c tiv e on th e co h eren ce of re a lity an d w ho h av e been co n d i tio n ed by th e sp ecia liz ed scien c es to p erce iv e o n ly one a sp e c t of re a lity an d to see th is a s p e c t o n ly w ith in its p ro fe s s io n a l fram ew o rk . D irectly co n n ected w ith th is p ro b lem an o th er, fa r m ore fu n d a m e n ta l c r is is m a n ife sts itself, viz th e c ris is of th e b a s is of th e u n iv e rs ity . In th e C h ris tia n u n iv e rs ity th is p ro b lem m a n ife s ts its e lf in a choice betw een th e d iffere n t C h ris tia n p h ilo so p h ic a l sy ste m s fo r th e g ro u n d in g of th e v a rio u s scien c es in o rd e r to g u a ra n te e th e u n ity of th e scien ces, w h e re a s the so -called n e u tra l u n iv e rs ity is co n fro n ted w ith th e p ro b lem th a t it la c k s an y u n ify in g b a s is for a p o ssib le in te g r a tion of the sp e c ia l scien c es in to an o rg a n ic w hole. W ithin th e s tru c tu re of the C h ris tia n u n iv e rs ity th is b rin g s w ith
it th e a d d itio n a l p ro b lem of e ith e r fra g m e n tiz a tio n , in o rd e r to in c lu d e a ll p o ssib le p o in ts of view , o r th e c a n o n iz a tio n of one p h ilo so p h ic a l sy stem . In th e so -called n e u tr a l u n iv e rs ity p ra c tic a lly a n y p o in t of v iew can be d efen ded, all u n d e r th e g u ise of o b je c tiv ity -w h ich is, of c o u rse, co n tra d icted by th is v e ry m u ltip lic ity of v ie w p o in ts.
In th is lig h t it b ecom es e v id e n t th a t a ll of th e "tr a d i tio n a l" ta s k s of th e u n iv e rs ity a re affected by th is c ris is of fra g m e n ta tio n an d v a lu e -n e u tra lity ; an d th e need fo r a p h ilo so p h ic a l p o in t of d e p a rtu re , w h ich w ill g u a ra n te e a t le a s t h o m eg en eo u s s ta r tin g p o in t, sh o u ld be c le a r to a n y one deep ly concerned. If ed u catio n , re s e a rc h and the tra n s m is s io n of th e c u ltu re of a re le v a n t p erio d can be re g a rd e d a,s the th re e b a sic fu n c tio n s of th e u n iv e rs ity ,24) th e n it sh o u ld follow fro m th e above d ia g n o sis of th e s tru c tu re of e d u ca tio n in g e n e ra l and th e v alu e -la d e n n a tu re of ed u catio n th e la c k of a u n ify in g b a sic p h ilo s o p h ic a l p o in t of v iew h a s been one of th e c a u s a l fa c to rs in th e p ro c e ss of the d is in te g ra tio n of th e m o d ern u n iv e r sity . S in ce cu ltu re c a n r a r e ly be seen a s n o t b ein g in te r w o v en w ith v a lu e s of som e k in d , th is th ird fu n ctio n of the u n iv e rs ity h a s been n eg lecte d w ith th e r e s u lt th a t the o th e r tw o fu n ctio n s -e d u ca tio n and re s e a rc h -h a v e n o t been k e p t in p ro p e r p e rsp e c tiv e . T h is h a s g iv e n ris e to th e id e a of th e m u ltiv e rs ity and th e iso la tio n of re s e a rc h and aca d em ic tr a in in g in fra g m e n tiz e d an d is o la te d p ro fe s s io n a l u n its. The le g a c y of p o s itiv is m h a s g re a tly c o n tri b u ted to th is co n cep t of scien c e an d th e u n iv e rs ity .
T he re a c tio n to th is s ta te of a ffa irs on th e p a r t of th e p ro p o n e n ts of th e so -called "c ritic a l u n iv e rs ity " ,25) w ith its d em an d th a t scien c e be p o litic ise d , h a s a t le a s t h ad one p o s itiv e sid e effect, n a m e ly th e re c o g n itio n th a t scien ce an d th e e d u ca tio n of stu d e n ts a t a u n iv e rs ity c a n n o t be v a lu e-free o r n e u tra l. T he n e g a tiv e a s p e c ts of th is d ev elo p m en t, h o w ev er, is th a t it su b o rd in a te s scien c e to p o litic s, w h ich is a ra d ic a l d is p a ra g e m e n t of th e tru e n a tu re an d s tru c tu re of scien ce, th e u n iv e rs ity and u n i v e rs ity educatio n .
E s p e c ia lly th e th ird im p o rta n t ta s k of th e u n iv e rs ityth e tra n s m is s io n of c u ltu re an d th e c u ltiv a tio n of "w ise m e n of c u ltu r e "26) -h a s p ro v ed p ro b le m a tic w ith in th e co n te x t of th e c ris is of th e u n iv e rs ity . T h is fa c to r an d the p ro b lem of the la c k of a p h ilo so p h ic a l p o in t of d e p a rtu re w h ich can u n ify th e d is in te g ra tin g sp e c ia l s c ie n c e s b rin g th e ro le of P h ilo so p h y in th e u n iv e rs ity in to p e rsp e c tiv e .
A b rief o v erv iew of th e h is to ry of p h ilo so p h y a s a d is c i p lin e re v e a ls som e m o st in trig u in g featu res. A t th e daw n of th e o re tic a l reflectio n in a n c ie n t G reek c u ltu re , p h ilo so p h y dev elo p ed o u t of m y th o lo g y . Then, from th e p erio d of the p re -S o c ra tic s to th e end of G raeco -R o m an c iv iliz a tion, p h ilo so p h y stood on its ow n feet as th e m o th e r of sp ecia liz ed th e o re tic a l en d eav o u rs. F o r n e a rly a th o u san d y e a rs d u rin g th e M iddle A ges, p h ilo so p h y w as su b o rd in ated to th eology. A t th e b e g in n in g of th e M odern A ge, ra tio n a lism co n trib u ted to th e e m a n c ip a tio n of p h ilo so p h y from both re lig io n and th e o lo g y -an e m a n cip a tio n w h ich g av e r is e to th e a u to n o m y of p h ilo s o p h i cal th o u g h t.
The ris e of p o s itiv is m a t th e b e g in n in g of th e la s t ce n tu ry led to a new ju x ta p o sitio n : p h ilo so p h y becam e th e h an d m aid en of th e ra p id ris e of th e new s p e cial scien ces, the n a tu ra l scien ces and th e so -called so cial scien ces, w ith th e ir e m p h atic in s is te n c e on the v alu e-free c h a ra c te r of scien tific in v e stig a tio n and a c a dem ic ju x ta p o sitio n . B ut th is reac tio n h a s n o t led to a r e s to ra tio n of p h ilo so p h y to its le g itim a te p lace in th e u n i v e rs ity a s th e fo u n d atio n al, c o h ere n t and in te rd is c ip li n a ry lin k betw een th e sp e c ia l scien ces. In stead , th e old su b o rd in ate p o sitio n a p p e a rs in new g arb: p h ilo so p h y is beco m in g th e h an d m aid en of th e p o litic iz in g d ire c tio n defended by the p ro p o n e n ts of th e "c ritic a l u n iv e rs ity ". T his is one of the m a in tre n d s on th e E u ro p e a n c o n tin e n t an d in som e se c to rs of A m eric an u n iv e rs ity life. In co n tr a s t to th is d ev elo p m en t we notice th a t tra d itio n a l A nglo-S axon p h ilo so p h y s till defends its n e u tra l and v alu e-free c h a ra c te r by red u c in g p h ilo so p h y to a tool for lin g u is tic p u rific a tio n .27) Both of th ese ex tre m e co n ce p tio n s of th e fu n ctio n of p h ilo so p h y c o n stitu te a h in d ra n c e to th e ro le of p h ilo so p h y a s a fo u n d atio n al d isc ip lin e in w h ich th e ra d ic a l b asic p ro b lem s of m a n and re a lity can be a n a ly se d w ith in th e fram e w o rk of a u n ify in g p ersp ectiv e. If p h ilo so p h y is called u p o n to fu lfil th is im p o rta n t in te rd is c ip lin a ry and in te rfa c u lty ta s k w ith in th e u n iv e rs ity , th e lu x u ry of p h ilo so p h y as a m ere ad d en d u m to th e edifice of scien ce can n o t be afforded. The a n s w e r m u st lie in a u n iv e rs ity o r acad em ic sy ste m in w hich p h ilo so p h y is in trin s ic a lly en g ag e d in all th e sp e c ia l scien c es an d v a rie tie s of p ro fe s s io n a l tra in in g .
The c ru c ia l q u e stio n is: how c a n th is re s to ra tio n of p h ilo so p h y to its p ro p e r p o s itio n in th e acad em ic c u rric u lu m o ccu r in p ra c tic e ? If th e u n iv e rs ity c u rric u lu m p e rm its stu d e n ts to ta k e p h ilo so p h y c o u rse s a s o p tio n s to fill g a p s n e x t to th e ir h a rd -co re "sc ie n tific c o u rs e s ", a s is g e n e ra lly th e case today, w e w ill n o t be c lo se r to a so lu tion. F o r th is v ery o p tio n a l c h a ra c te r of p h ilo so p h y c o u r ses e x p re s s e s th e u n d e rly in g p o s itiv is m p re v a le n t in th e u n iv e rs itie s . In su c h a c u rric u lu m s tru c tu re th e p h ilo so p h y c o u rse s w ill be av o id ed by the a v e ra g e stu d en t. F o r th e a v e ra g e stu d e n t is n o t c o m p eten t to d eal w ith th e is s u e s ra is e d in p h ilo so p h y co u rses; he does n o t see the re la tio n b etw een th e se is s u e s an d h is ow n "s c ie n tific " o r "p ro fe s s io n a l" tra in in g ; and he w ill co n sid e r su c h a c o u rse a w aste of h is p re c io u s tim e. The d e trim e n ta l r e s u lt of th is o p tio n a l a p p ro a c h is clear: few aca d em ics a re g e n u in e ly in te re ste d in g a in in g in s ig h t in to the fu n d a m e n ta ls of th e ir ow n s p e c ia lty an d th e y a re even le s s co n cern ed ab o u t th e in te rre la tio n s h ip b etw een th e ir p a r tic u la r d isc ip lin e an d a th e o re tic a lly re sp o n sib le g r a s p of the n a tu re of th e w h o le of re a lity .
The d ev elo p m en t of p h ilo so p h y in o u r tim e h a s on ly a g g ra v a te d th is p ro b lem . S in ce p h ilo so p h y h a s cu t its u m b ilic a l co rd w ith a co h eren t, s tru c tu re d re a lity , it is n o t ab le to in te g ra te o r u n ify th e sp e c ia l s c ie n c e s w ith in the c u rre n t co n cep t of th e u n iv e rs ity ("m u ltiv e rsity " ). In v iew of th is it c a n n o t fu lfil its fu n ctio n of e x p lic a tin g th e fo u n d a tio n a l, p h ilo so p h ic a l is s u e s of th e re sp e c tiv e scien ces. H ence th e a b sen ce of s tru c tu re s , m e a n in g fu l in te ra c tio n betw een p h ilo so p h y an d th e s p e c ia l sciences. By s tr e s s in g th e is c ru c ia l ro le of p h ilo so p h y in th e u n i v e rs ity , we do n o t m e a n to le a v e th e im p re s sio n th a t p h ilo so p h y sh o u ld be seen a s a cu re fo r a ll th e ills of the m o d ern u n iv e rs ity . S uch a s im p lis tic s o lu tio n to th e co m p le x p ro b le m s of th e m o d e rn u n iv e rs ity o n ly re v e a ls la ck of in s ig h t in to th e co m p le x ity of m o d e rn c u ltu re and the h is to ry an d ta s k of th e u n iv e rs ity w ith in th a t c u ltu re .28) N e v e rth e le ss, if p h ilo so p h y is to fu lfil its le g itim a te and in d isp e n sa b le ro le w ith in th e u n iv e rs ity , th e re is need for a d ra s tic o rg a n iz a tio n a l re s tr u c tu r a tio n of th e u n iv e rs ity c u rric u lu m re le v a n t to th e in d iv id u a l p ro g ra m of stu d ie s
